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Abstract

This study aims to determine the situation by examining the opinions of 8th-grade students about
psycho-motor activities used within the scope of 8th-grade music lessons. Semi-structured interview
technique was used as a qualitative method in the research. With this method, data were collected by
conducting one-on-one interviews with 8th-grade students. The study was conducted with forty-four
8th-grade students. The obtained data were analyzed by making content analysis. According to the
findings obtained from the interviews; It is understood that the psycho-motor activities used in schools
are mostly similar, but there are problems in the implementation process, the activities cannot be used
effectively and efficiently, and music lesson activities are not given enough importance due to the
problems arising from the deficiencies in the material and learning environment. From the students'
opinions, it is understood that the theoretical parts of the music lessons are long and the lessons
conducted in this way are boring. Based on the students' opinions, it is understood that the singing
activity is the most used psycho-motor activity, but this activity is not used to improve the musical
knowledge and skills taught in the lessons, but to increase the students' interest in the lessons. It is
understood that rhythm exercises, body percussion and instrument playing activities are less involved
in music lessons than singing activities.
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Introduction

Music education is generally defined as the process of bringing musical behaviors to the
individual, moreover, it changes and develops these behaviors (Ugan, 1997) Music education, when
considered as a musical field, refers to the education of students to understand, create, develop
auditory knowledge and skills in understanding their sounds, patterns in sound, relationships between
sounds, rhythms, styles and forms decks (Petress, 2005). To put it simply, music education is a field of
education in which music is learned, felt, practiced and taught.

With music education, students are given certain musical knowledge, skills and musical
behaviors. Karako¢ and Sendurur (2015) stated that musical behaviors intended to be acquired are
‘singing, playing instruments, listening to music, musical hearing, producing music, creating music,
expressing music with the body, interpreting and using music’.

In the study of these musical behaviors, it was noted that there is a need for teaching music
based not only on theory but also on practice, so the importance of applying mainly musical practices
to teaching stages of music teaching has been pointed out. Cuhadar (2016) argued that it is right to
provide music education with active and student-centered learning/teaching environments in order to
develop not only theoretical but also musical skills in order to gain musical behaviors, thus, he argued
that it would be possible to raise individuals who create music, feel music, have fun with music and
experience music.

Concina (2015) discusses music learning not only cognitively, but also in terms of affective and
psychomotor learning and emphasizes that each area complements the other, psychomotor learning
also affects cognitive learning, thus ensuring effective and lifelong learning. In this context, it is also
understood the necessity of a learning process in which students are active and the importance of
psycho-motor learning play a large role in the realization of effective music teaching. From this point
of view, it is seen that the continued response and response of individuals to music through physical
movements during and after the psychomotor development phase helps to feel and learn music
(Pflederer, 1964).

When we look at the musical teaching approaches developed to feel, apply and experience
music; it is understood that they have a common denominator in the learning and teaching of music
lessons based on movement. Depending on the principle of learning by doing and living, it is considered
that the courses in which students experience musical knowledge and skills are more permanent and
the necessity of student-centered processing of music lessons is emphasized. Therefore, the
importance of music teaching approaches developed for use in music education is also understood
once again.

Looking at the movement-based music teaching approach developed by Swiss music educator
and composer Dalcroze; it is understood that musical knowledge and skills are learned by reacting and
responding to music with movements, music is expressed through experience, all concepts of music
are taught with a movement-based approach. Hungarian music educator and composer Kodaly points
out that the musical knowledge and skills experienced by the students are more permanent and also
emphasizes that songs have an important place in learning these skills; that singing is the most
important activity for experiencing and learning music (Richards, 2015). Music educator and composer
Carl Orff took a holistic approach to music teaching; rhythm, dance and instrument and

28



accompaniment works are carried out together. Orff, on the other hand, suggested that rhythm studies
be applied through physical experiences, noting that the concept of rhythm is the most prominent
feature of the music field and the most basic element in starting music education (Lewis, 1989).

Applications such as "interpreting music with creative movements", "performing movement-based
studies with ropes", "performing studies that increase movement technique, coordination, muscle
memory, rapid response and rhythmic sensitivity” can be given as examples as motion-based musical

activities in trainings based on the Orff approach (Lewis,1989).

When we look at musical activities where psycho-motor skills are used in school music
education, singing, body percussion studies, instrument playing and creative dance, synchronous
reactions to music, creating new movements, managing, accompanying the song with ostinato and
many learning activities that we can express as psychomotor response, are the most common musical
applications we encounter in the basic education level (1-8th grades) (Soykunt and Gorgoretti, 2019).
Lewis points out that music activities based on physical activities that take place in the music class in
his study (1989) are widely preferred in the course because they are perceived by students as an
extension of fun and musical games. In their study, Brown and al. (1981) stated that the rhythmic
studies used in music lessons were important support in the development of basic motor skills (such
as jumping, climbing, catching) of students.

It is noticeable that the activities that are applied in the music lesson and in which students
participate the most are activities that accompany cognitive learning, which are movement-based and
appeal to psychomotor learning (Concina, 2015). It is seen that these activities not only improve
students in the field of cognitive learning, but also in the field of social learning and gain self-confidence
and self-esteem skills thanks to the roles they acquire (Gileg, 2007). Therefore, the importance and
role of each psycho-motor activity used in music lessons is undeniable.

When looking at the 1-8th grades music course curriculum in Northern Cyprus; it is seen that
psycho-motor activities are more common in the first-tier classrooms of primary education and are
sparse in the grades in the second tier of primary education. Based on this finding, it is thought that
there are restrictions and problems related to music lessons and psycho-motor activities carried out in
the 2nd level of primary education; Based on this idea, the research aims to determine the views of
the second-tier eighth graders about the psychomotor activities used in music lessons.

Method
Research Pattern

This research was carried out using the phenomenology research design. Phenomenology
research allow us to achieve results that will help us better understand and recognize a case or
situation. It is possible to obtain results that can express and reflect the case by using the interview
technique with people who are experiencing the phenomenon and who are in it one-on-one in fact
science research (Yildinm & Simsek, 2016).

Psychomotor activities in music education constitute the study phenomenon. In order to present
and examine this phenomenon in the best way and to drill down, the phenomenology design was used.
In this context, research was carried out using qualitative methods in order to reveal the necessary
phenomenon in a clearer and more detailed way.
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Participants

The environment of the research is made up of all eighth-grade students studying in the second
tier (Secondary School) of the Ministry of National Education in 5 different districts of Northern Cyprus.
The sample of the study consisted of 44 students selected by random sample from 11 secondary
schools in Famagusta and Iskele districts. The students interviewed were selected entirely on a
'voluntary basis'.

Data Collection Tools and Data Collection Process

A semi-structured interview form was used to determine the opinions of 8th-grade students
regarding psycho-motor activities used within the scope of the 8th-grade music course.

A semi-structured interview technique is an interview technique in which the researcher can
ask different or unforeseen questions depending on the course of the interview, enabling the
interviewer to explain or configure their answers. Thus, it is one of the most preferred methods to
ensure that participants give clearer and more accurate answers (Tlrntkl{, 2000).

The students were asked the following 6 questions during the interview:

1) What are the methods and techniques used by your music teacher during the lesson?

2) Does your music teacher include Psychomotor learning activities in the course? Can you give
an example of these activities?

3) For what purpose do you think your teacher is practicing these activities?

4) What are your ideas and opinions about these events?

5) How do you feel during the activities?

6) Do you experience any setbacks or difficulties in the implementation of these activities in the
classroom?

Data Analysis

Content analysis method was used to analyze qualitative data. Descriptive and revealing
information and concepts were tried to be reached from the data obtained by this method. The
content analysis conducted consisted of the stages of defining, coding categorization, classification and
naming the repeated themes in the data set, considering the basic steps suggested by Patton (2002)
and Bryman (2010). In this context, interviews with eighth-graders were first written down, and then
these results were analyzed by researchers, music education specialists and program development
specialists.

Findings

In order to determine the psycho-motor activities used by music teachers in the course, the
eighth-graders who were interviewed were asked “What are the activities used in the course in general
?” and the following categories and themes were created regarding the answers given:
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Table 1

Category of Psychomotor Learning Activities Used in Music Lessons

Themes Codes n %

1-Psychomotor activities 1- Playing an instrument 15 34.0
2- Creating an instrument 10 22.7
3- Thump Out 30 68,1
4-Body Percussion 35 79,5
5- Singing 44 100

2- Cognitive Activities 6- Exemplification 25 56,8
7- Listen to Music 30 68.1
8- Question-answer 17 38,6

Instrument playing, instrument creation, rhythm activities, body percussion and singing are
specified as psychomotor activities used in music lessons by eighth graders (51, S24, 527, 540, 518, S2,
$23, 514, 520, S35, S41, 542, 543,517, S37, 513, 519, S44, S15, S33), while sub-themes are identified as
psycho-motor activities and cognitive activities after that the following student opinions are
presented:

“... Sometimes the teacher gives us small instruments, asks us to keep a rhythm with them." (S 27)
“... Then we created a musical instrument ourselves. | made drums, put lentils in each bottle and
shook them." (S 13)

"For example, there's thumping out. Snapping hands, foot-tapping, clapping.” (S41)

"First we study, it's about the tune, then the piano plays, we sing. It's a lot of fun” (S 29)

“First the teacher lectures, then, writes some songs on the board, and then teaches us by playing
the piano. For example, the rhythms. In this way, our teacher entertains us.” (S 30)

Some eighth graders (510, S9, S15, S34, S33, S19, S44, S5, S14) interviewed gave the following
opinions under the theme of cognitive activities by sampling, listening to music and answering
questions about the methods used by music teachers in the course.

1

"First, for example, she encrypts the lesson to get it into our minds better, it's like this, it's like this,’
she says. Then the teacher lectures the subject. Then she associates them to life.” (S39)

“She plays music, for example, sometimes we always listen to music in class. She sets us free the
whole lesson and never writes anything on the board." (S 8)

"We do Q&A. ... We write questions on the board and then we solve the questions, we go and have
them checked." (S 6)

“... She teaches nicely, she asks questions about subjects..." (S 23)

The 8th-grade students who were interviewed were asked about the methods and techniques
used by music teachers during the lesson, what purpose they thought they were implementing
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psychomotor learning activities and how they felt during the activities, moreover the following themes
were created about the answers given.

Table 2

Category of Student Opinions on Psychomotor Learning Activities

Themes Codes n %

1-Related to the Affective

Field Opinions 1- Itis fun 40 90,9
2- Relaxing 15 34.0
3- Ensures unity 10 22.7
4- The theoretical part
is boring 18 40,9

2-Related to the Cognitive

Field Opinions 5-Pragmatical 25 56,8
6- Ensures persistency 12 27,2

Psychomotor activities that are practiced in music class are described by many 8th-graders (S6,
S7, S8, S9, S10, S28, S1, S4, S37, S21, S16, S30, S15, S25, S34, S33, S11, S12, S13, S19, S44, S23, 518,
$32, 539, S2, S5, S14, S24, S38, S22, S26, S31) as sometimes fun and relaxing, sometimes boring, and
the following student opinions are presented:

“It's fun, because it lightens difficulty of other lessons a little bit compared to other lessons. It is like
toying. We like the lesson even more when we are close to the teacher.” (S8)

"So music lessons take me to a different world. | relax. | love music lessons so much. I'm also listening
music at home." (S 29)

‘It is beneficial, it's fun, we chat in class, and we communicate with each other. It's a union." (S 40)

"Sometimes it's boring when we write a lot, but at other events and stuff, it's fun, it's good when we
sing." (S 15)

The educationality and permanence of psychomotor activities used in the music lesson are
stated by many students (S1, S4, S37, S29, S21, S16, S30, S15, S25, S34, S33, S11, S12, S13, S19, S44,
$23, 518, S32, S39, S10, S38, S24, S14, S5, S2, S9, S31, S26, S20) interviewed thereafter the following
opinions are presented:

'I think it's very good, it's beautiful, we never get bored doing it and | think we learn better when we
practice like that." (S 5)

"I think these activities should be practiced in every school. Because that's what you have to do to
get a better understanding of the student. | think if that happens that way, we'll always figure
everything out better and we won't forget." (D 32)
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Students who were interviewed were asked if there were any mishaps or difficulties that they
spread in their own way during the implementation of the activities in the classroom and the following
themes were created regarding the answers given.

Table 3

Category of Difficulties Encountered by Students

Themes Codes n %
1- Scope and Content 1- Long time of the
theoretical part 15 34,0
2- Failure of the appeal
of activities 10 22,7
3- Difficulty in solfeggio 10 22,7
2-Education situations 4- Difficulty in singing songs 25 56,8
5- Class noise and class size 30 68,1
6- Instrument deficiency 17 38,6
7- Absence of music class 10 22,7

When the 8th-grade students are asked about the difficulties they face with psychomotor
activities performed in the music class, it becomes clear that these are problems related to scope,
content and educational status. Some of the 8th graders (525, S33, S34, S4, S29, S21, S30, S15, S13,
$18, S39) interviewed expressed their boredness with the theoretical part of the course, according to
their opinions the activities sometimes did not appeal to them and that they had difficulty reading
solfeggio, they offered the following opinions:

“.. It’s too long when writing and takes too much time. | get bored. | don't get bored singing or
thumping out. It would be much better if it was always practice and not a theory." (S 34)

“.. 1 don't like to practice it, especially on the body. Thumping out. But | like to thump out by hitting
the table or with any tool... It's not only me, but also it's my other friends who don't do it most of
the time. They don’t like it, | guess.” (S7)

"I have difficulty writing and reading notes. Especially on trebly notes and stuff.” (S 30)

Some of the interviewed students (S18, S17, S39, S11, S14, S29, S27) stated that they had
difficulty performing the sound transitions in the songs sang during the lesson, added the other
problems as; the noise in the classroom and also classroom size interrupt activities; the lack of
instruments and the classroom environment negatively affect the course and they offered the
following opinions:

“... I had a little trouble adjusting my voice. It was hard to go from high to low pitch, and low to high
pitch." (S 18)
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“... But sometimes there's a lot of noise in the classroom, so we have a hard time singing the song.
For example, we don't hear what we sing or the sound of the piano. Because some of our friends
talk with each other, there is noise pollution and we can’t really sing the music.” (S 2)

“... But we don't play instruments because we don't have instruments or place. There is no class for
that. We might have the lesson in our own class, then it won’t be like a music lesson.'

Results, Discussion and Suggestions

The students who participated in the study stated that the psychomotor learning activities used
by music teachers in the course were playing instruments, creating instruments, keeping rhythms,
body percussion and singing. They said that sometimes they use instruments to sing along with the
teacher, and sometimes their teachers play the piano. All activities mentioned by students are included
in music education programs as activities that are always used in music teaching and learning in basic,
they are also applied in music classes. Students have specified the teaching methods frequently used
by music teachers as exemplification, music playing and Q&A. Although these methods seem to be
more and primarily aimed at the cognitive field, it can be said that they are also capable of developing
psychomotor and affective education with the practices in the continuation of the application of the
methods.

These findings are similar to Aksu's (2007) study. Aksu (2007) emphasized that student-centered
education and lifelong learning are partly done and also argued that music education is mostly teacher-
centered and with direct instruction methods, the greater use of psychomotor activities in lessons is
important for the permanence of knowledge, in this way, attitudes towards music lessons will change.

According to their opinions on psychomotor activities, the students positively stated that these
activities are fun, relaxing, and collaborative and they are bored with theoretical issues as a negative
opinion. The fun and relaxing part of the music lesson indicates the characteristics that students
develop in the affective field, this result is similar to the findings of Nacakci (2006). Nacakci (2006), in
his research; found that primary school students generally displayed a positive attitude towards music
lessons, while positive attitudes were collected in sub-dimensions such as activities, playing
instruments and singing. Regarding the purposes of psychomotor activities, students have said that
these activities are instructive and provide permanence in their learning. This result once again
emphasizes to us that application-based learning remains in memory for a long time and is not easily
forgotten.

Students discussed the challenges they face when practicing psychomotor skills development
activities in terms of scope, content, and educational situations. Students said that they found the
theoretical subjects included in the course boring and that they had difficulties about reading and
writing musical notes. The fact that they have stated was they do not like to hit their bodies in body
percussion practices, it can be said that the developmental characteristics of adolescence can be
caused by what they feel. On the other hand, the fact that the voices have difficulty in performing the
subtlety and thickness characteristics when singing can be cited as a reason why the students in this
period are still in the mutating phase of their voices. The absence of music class, crowded classrooms
and absence of instruments are other physical reasons that cause students to be unable to practice
psychomotor activities. These findings are similar to those of Saglam (2004) and Giirsen (2002).

Saglam (2004) and Girsen (2002) found that the music teachers do not use instruments in the
course, that the songs selected in the courses are not suitable for the age and level of the students.
They stated that the music class and equipment are missing in most schools, the music lesson time is
inadequate, the music program used is not responding to the interests and needs of the students, the
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school administration does not support the music course. As a result, students do not come to the
music class ready and motivated, and that the music course partially contributes to the cognitive-
affective and psychomotor development of the students.

Student opinions are important in highly practice-based courses such as music because the
courses show a lot of student-centered features. Obtaining information by applying to student
opinions during the preparation stages of course plans, curriculums and activities; will enable it to
make the functioning of the content more realistic, robust, engaging and permanent. The age and
developmental characteristics of the students are the most important points that the teacher should
consider in music lessons. In music lessons, a course in which students use their bodies, hands, fingers
and voices; especially the affective characteristics and psychomotor development should be examined
in detail. Student needs, opinions and developmental characteristics should always be considered in
increasing the interest and learning in the course and should not be ignored in any environment where
learning continues in response, and it should be at the forefront of the agenda of the field of education
in the future.
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